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Abstract: Most of the EFL learners, especially at senior high schools, frequently consider that writing is the 
most difficult skill compared to the three other language skills. This difficulty was also faced by the second year 
students of Madrasah Aliyah Muhammadiyah Malang. The results of their writing performance at the 
preliminary research indicated that on average they achieved low grades in writing narrative texts. Moreover, the 
students in this school were not motivated in writing. For this case, the writer applied a strategy “what happen 
next?” which can improve the skill in writing narrative texts. The strategy was implemented in action research 
through four steps: planning, implementing, observing, and reflecting. The action research was conducted in two 
cycles and involves 24 students. The results of the findings showed the improvement of the students’ skill in 
writing narrative texts and also the improvement of the students’ involvement in the writing activities during the 
teaching and learning process.
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Introduction
Writing is frequently considered as the most difficult skill to be taught. This is because this skill 
requires ability to concern more about all elements of the languages. Richard and Renandya (2002) reveals that 
there is no doubt that writing is the most difficult skill for second language learners to master. The difficulty lies 
not only in generating ideas but also in translating these ideas into readable text. In the same vein, Cahyono and
Widiati (2011) reveal that writing is often believed to be the most complex one compared to the other three 
skills. Moreover Alsamadani, (2010) explains that this skill is also assumed as a complex, challenging, and 
difficult process because it includes discovering a thesis, developing support for it, organizing, revising, and 
finally editing it to ensure an effective, error-free piece of writing. Therefore it should be taught as attractive as 
possible. Harmer, (1998) suggests that the teacher should apply a method, a strategy or a technique which can 
encourage the students to be more active in teaching and learning process of writing. There are many strategies 
and medium can be applied in teaching this skill. One of the strategies is teaching writing through story telling.
Therefore, the present study applied a teaching strategy namely “what happen next?” strategy to improve the 
students’ skill in writing a narrative text which was conducted at Madrasah Aliyah (MA) Muhammadiah Malang.
Before conducting the research, as a preliminary study, the researcher found that only 5 of 24 second 
year students of “Jurusan Bahasa”(language department) had met the minimum passing grade that was 65. 
Next, an interview was conducted with the English teacher and some problems were identified as following:
first, the students found it difficult to construct grammatical sentences. Most of the students were confused to 
write correct English sentences, they usually constructed sentences using the style of “Bahasa Indonesia”.
Second, they have so limited vocabularies that they depend on the dictionary very much. The third problem was
most of the students get difficulties in developing their ideas. When the students were asked to write a paragraph, 
they could only write a few sentences. They had lack ideas to develop more sentences to produce a paragraph. 
For example, once the teacher asked them to write a paragraph based on the pictures, most of them wrote a story 
which was not related to the instructions and even to the theme of the pictures. .
Based on the problems revealed above, the researcher and the English teacher decided to collaborate in 
solving such problems in writing a narrative text. The strategy applied in this study was actually in the form of 
story-retelling. In telling a story teacher must be sure that the students are really imaging that they are the actor 
or the character in the story. Jalongo (1992) asserted that through story, children delight in imagination and 
fantasy. In addition, Tomlinson and Brown (2002: 4) reveal that through the experience of entering a different 
world from their own, children develop their imagination. It means that children have great imagination, and 
they can use their imagination when they listen to a story. 
Telling the students a story is a proper way to motivate them in developing their thinking skill.
Engaging in story retelling activities is a way to motivate even the most reluctant reader or writer (Miller and 
Pennycuff, 2008). Since they enjoy listening to the story, they will also enjoy expressing the story itself. This 
attitude can be used by the teacher to help them expressing the story in written form. This principle is supported 
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by Wright (1995) who says that story plays an important role in motivating students. Through listening to the 
story told by the teacher, the students can expand their language abilities, help them learn the characteristics of 
the stories, and develop interpretation of the stories which is used in writing a narrative text. Briefly, it can be 
said that stories are motivating for the students. Wright (1995) and Ghosn (2002) reveal that stories offer an 
alternative as a motivating medium for foreign language acquisition. The students are usually interested in the 
characters, plot or another element of story, and they will be willing to listen to the story. When they are 
listening to stories, students are trained to concentrate and follow event-structured material (Jalango 1992). 
Based on the description above, the researcher conducted a Classroom Action Research (CAR) using 
“What happen next?” story-retelling strategy. It was to solve the students’ problems of second year students of 
Madrasah Aliyah Muhammadiyah Malang in writing narrative text. In this respect, the researcher formulates 
three research questions as follows: 1) Can and to what extend the strategy of “What happen next” improve the 
skill of the second year students of Madrasah Aliyah Muhammadiyah Malang in writing narrative text? 2) How 
is the situation of the classroom when the strategy is applied?
Method
Since the purpose of the research was to improve the students’ skill on writing narrative texts by using a 
story-retelling strategy, classroom action research was the appropriate method to be conducted. This study 
involved 24 second year students of language department program (jurusan bahasa). The procedure of this 
research was manipulated into four steps, namely planning, implementation, monitoring, and reflection. Each 
step was collaboratively done with the English teacher. The study was conducted in two cycles. Before applying 
the action pre-observation and analysis was done to observe and map the problem in the teaching and learning of 
writing. In this step, the researcher and the teacher discussed and formulated the indicators of students’ problem 
in the learning of writing narrative text. 
The next procedure of the research was designing a lesson plan or instruction design based on the 
results of pre-observation and analysis. The English teacher acted as observers while the researcher acted as a
teacher. The instructions of teaching writing through this strategy were conducted in the following steps which
were adopted from Short, 1999.   
Finally, the reflection was conducted to evaluate the process of teaching and learning applied by the 
teacher based on the last planning. Reflections also included to what had been learned, the barriers to the change, 
how to improve the change to next cycle. So, evaluation was done on the implementation of planning and the 
results of observation. 
Findings
The research was conducted in two cycles. Each cycle applied two meetings of teaching and learning 
action and each meeting lasted for 90 minutes. The result of the first cycle became the consideration in deciding 
and planning the second cycle. The phases of activities of teaching writing by using the strategy of “what happen 
next” were based on the lesson plan. After conducting the actions, some findings can be identified during and 
after the application of the strategy in each cycle. 
Cycle I was conducted in two meetings. The first meeting was for the implementation of “what happen 
next?” strategy and the second meeting was for refreshment of the first meeting and students activities of writing 
the narrative text based on the story that has been told. 
The implementation of the strategy in Cycle II was to revise the activities which seem as the shortage in 
Cycle I. Since there was an improvement of the classroom situation during the teaching and learning process, the 
achievement of the students in writing skill improved. It was found that the number of the students who met the 
minimum passing grade increased from only 5 out of 24 students (20.8%) achieving the score above the 
minimum passing grade in the preliminary study to 18 students (75%) in Cycle I. Then in Cycle II the numbers 
of the students who reached the minimum passing grade increased to 22 students (91%).  Besides, the 
improvement can also be seen at the average score achieved by the students. It increased from 58.5 in the 
preliminary study to 69.17 in Cycle I and 73.68 in Cycle II. So, the means of the students’ score in Cycles I and 
II were above the standard of the minimum passing grade (the minimum passing grade set by the teacher was 
65).
Discussion
The result of this research reveals that there was an improvement in writing a narrative text for the 
second year students of Madrasah Aliyah Muhammadiyah Malang. The improvements were in both students’ 
achievement and the students’ attitude toward the lesson of writing when the strategy of “what happen next” was 
applied. The improvement of students’ achievement was shown by the improvement of the percentage of the 
score gained by the students after the action of the teaching and learning. In Cycle I the percentage of the 
students who were successful in meeting the minimum standard grade was 75% while in Cycle II the percentage 
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improves to 91%. Moreover, the score the students reach for every elements of writing increased in average from 
the result of preliminary research through Cycle I and Cycle II.
The improvement indicated that the implementation of the strategy could really help the students to 
solve their problem in writing narrative since the strategy was attractive for them especially to use their 
imagination to create more sentences for their composition. It was easy for them to write the problems which 
occurred in the story and right away got the idea of the solution of the problems. This is in accordance with 
Campbell (2009) who reveals that story-retelling is a powerful tool to get students writing because it provides 
opportunities to identify important details and dialogue understand and recall stories and story elements. 
Through story-retelling the students find it easy to retell the story they have listened for their writing product. In 
the same vein, Butcher (2006) stated that stories can change a student's perspective. There are often implicit 
morals to stories. They are less abstract and can be very powerful at looking at problems from other viewpoints.
In the same view, Patience (2012) in his action research on using storytelling as a strategy to improve the 
students’ writing achievement found that students were especially excited that they had the option to express 
their own ideas, which contributed to the enthusiasm with which they responsibly did their writing exercise.  
In the process of teaching and learning, the activities were dominated by the activities of the learners in 
investigating the vocabularies and thinking about how to construct grammatical sentences using the words that 
they listen when the story was being told. In this way, the learners were playing the role as the learner centered 
process. The teacher also played an important role in guiding the students’ activities. Yuling (2004) explained 
that storytelling as a post-text activity is an example of learner-centered process that guides students to apply 
information and convey messages to others. 
The improvement of the students’ attitude toward writing was shown when the strategy of “what 
happened next? “was applied. The students were encouraged to find and to explore the ideas about the continue 
of the story. It let the students make their own choice about the solution of the complications created in the story, 
because the story was told by asking the students to think that the events through the story were experienced by 
themselves. This activity invited the students to feel that what happened in the story were the experiences of 
themselves. Butcher (2006) stated that story enriches and compliments our own experience.
Conclusion
It is revealed in the finding of this study that “what happen next” a strategy adapted from Short (1999) 
is a strategy which could help the second year students to solve their problems on writing narrative text. The 
students found it easier to finish their writing task since they could develop their ideas based on the story which 
was told by the teacher. The strategy was adapted from Short (1999) was implemented by activating the students 
imagination to think that what happened in the story was experienced by the students themselves. It made the 
student more motivated in writing because they were freer to express their feeling and mind. Through this 
process, the students were also more active to do exercises on constructing sentences, because at the middle of 
the activities on listening to the story, the teacher paused the story and the students were asked to write several 
sentences about what they felt or they thought when they imagined that they experienced the story being told by 
the teacher. In addition, the strategy of the “what happen next” was constructed by telling the students a half of 
the story and the students were assigned to continue the story based on their own imagination about “what 
happen next” in the story. As a result, the students enjoyed writing the story and they could write a longer text 
since they found it easy to organize the story. So, it can be concluded that teaching and learning process of 
writing narrative text by applying “what happen next” strategy could improve the students’ skill on writing 
narrative text. The improvement was both in the students’ writing ability and their attitude toward the teaching 
and learning process of writing in the classroom. Therefore, based on the result of the study, English teachers of 
senior high school are suggested to apply this strategy to improve the students’ writing skill especially in writing 
narrative texts.
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